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CHAPTER I 
SELECTION OF THE PROBLEM 
Statement of the Purpose of the Study 
The purpose of this study is threefold : (1) to determine 
the nature and the extent of both the preparation and the 
professional responsibilities of the tenth-grade English 
teachers in Maine , New Hampshire , Vermont , and Rhode Island ; 
-- * 
. (2) to study the relationship between the preparation of 
teachers of tenth-grade English and the content of the courses 
now being taught; and (3) to study the relationship between the 
I preparation of teachers of tenth-grade English and the recom-
1 
mendations of the National Council of Teachers of English con-
cerning the goals of an English program . 
Three objectives are involved in this study : 
1. The status of the teachers of tenth-grade English 
in the public high schools of Maine , New Hampshire!~ 
Vermont , and Rhode Island , as to preparation, 
teaching load , salary, length of service , and 
subjects taught in addition to English . 
2 . The facts about the English courses as t o title , 
content , number of schools offering each course , 
and the enrollment in each course in Maine , New 
Hampshire , Vermont, and Rhode Island . 
3- The study of the evaluations and recommendations 
by individual , experienced, in-service teachers 
of tenth-grade English regarding their training 
and present responsibilities. 
Justification of the Problem 
A study is needed to ascertain the demands or responsibi-
lities of in-service teachers, the preparation for these 
responsibilities, and the present attitudes toward strengths 
and weaknesses necessary to evaluate the training or .teachers 
to meet language needs of the present school population. 
I 2 
!1 
Because of the importance of English in the total school 
program and the relationship of success in teaching to prepara- I 
tion, there is a definite need for investigating the preparatio~: 
of teachers of English and the content of the English courses 
being taught in public high schools. 
. For over a hundred years we in America have been 
organizing curriculums for the preparation of teachers, 
but in all that time their subject matter preparation 
has, until recently, undergone but little change. So 
long as comparatively few pupils enrolled in high 
schools of the nation and the curricula remained the 
s~ae generation after generation, the need for a 
differe£t type of preparation for teachers was not 
urgent. 
Recent research indicates that many of the recommendations 
I 
of the National Council of Teachers of English are not being 
1 1. Henzlik, Frank E., et al, "Subject Matter Preparation 
1
of Secondary School Teachers," Final Report of the Committee, 
North Central Association Quarterly. _Volmae 1~, 1938, p. 439. 
fulfilled. Margaret Earlyl states: 
. Of the many factors ~ontributing to the need 
for a re-examination of the program in English , one 
of the most significant is the changing population 
of the modern high school. Teachers of English are 
becoming increasingly aware that the course of study 
designed to prepare a select group of students for 
success in college no longer fits the needs of the 
majority of youth who terminate their formal education 
in high school. The widespread movement for curriculum 
revision in the field of English extends from the . 
Commission on English Curricullim of the National 
Council of Teachers of English to the t ndividual 
teacher restudying his program ••• 
I J 
jl 
Leaders in the field of education are dissatisfied with the j 
type of preparation actually given to teachers . Henzlik2 repo~ 
for example: 
Thus changes in the nature of the high school 
student body, the expansion and diversification of 
the program of studies, ••• the marked changes in 
educational objectives ••• indicate a revolution in 
secondary education to ~ovhich the subject matter 
preparation of teachers has certainly not been 
adjusted with sufficient rapidity or appropriateness. 
Scope and Limitations 
The scope of this questionnaire-survey is the work now 
being done by teachers of tenth-grade English in the public 
· II high schools of Maine, New Hampshire, Vermont , and Rhode Island . 
This study includes: 
1 . Any teacher within the school system who is 
currently teaching tenth-grade English , even 
I. Early, Margaret J. , An Evaluation of the English 
Program Qy Non-College-Preparatory Students in Grades 10 and 12 , · 
· (unpublished Doctor ' s dissertation , Boston University, Boston, 
Massachusetts, 1954). 
2. Henzlik , et al , .2.12. • cit., p . 4L~O. 
though he is not primarily a teacher of English. 
2 . A random sampling of teachers of tenth-grade 
English from public high schools in both 
urban and rural communities , and both 
industrial. and residential areas of Maine , 
New Hampshire , Vermont, and Rhode Island. 
I 4 
This study is limited to the tenth grade in order to avoid II 
school-organization differences within individual communities . II 
The study is also limited in that there is no item 
1 
analysis to determine the reliability of the questionnaire. 
f 
An assumption is made that the questionnaire includes 
factual questions which the teacher is competent to answer . 
Since the respondents remain unidentified as to name , school , 
and location , they should be willing to ansvTer the questionnairl 
truthfully and to the best of their ability. II 
Opinion questions are classified under the heading of 
ttOpinions and React ions". 
Definitions of Terms 
In order to clarify the terms used in this study , the 
following definitions have been selected from the Dictionary 
of Education. 1 These terms which occur repeatedly throughout 
this study are included to convey exact meanings for a corr~on 
basis of understanding . 
1. Good, Carter V., Dictionary of Education, McGr~w~H~ll 
Company, 1945 , pp. 3-396 . 
Analysis--The process that starts with an assumption of 
the truth of that which is sought and then passes through a 
chain of sufficient conditions to the given data or something 
accepted as true. 
Evaluation--The process of ascertaining or judging the 
value or amount of something by careful appraisal. 
Freguency--The number of occurrences in a unit of time. 
Cumulative--an entry in a column or row consisting of the swn 
of the simple frequencies up to and including the one 
correspondent in this entry. Percentage --frequency of a class I . 
in a fre._quency distribution expressed as a percentage of the 
total frequency. Relative--frequency of a given clas s in a 
frequency distribution expressed as a proportion of the total 
frequency. 
Functional Approach--A method of introducing new subject 
matter by evaluating its usefulness and teaching its use to 
the learners. 
Inferences --Deductions ; truths or propositions obtained or 
derived from another that is admitted or supposed to be true. 
Organization--Secondary School, any plan followed in 
, assigning school grades to the secondary school administration 
unit, such as S - 4 plan or 6 - 3 plan. 
Public high school--A high school supported and controlled 
by the people , nonsectarian, open to all, and making no tuition 
charge. (Syn. Secondary School) 
Questionnaire--A list of planned , written questions related 
1 to a particular topic, with space provided for indicating the 
response to each question, intended for submission to a number 1 
of -persons for reply; commonly used in normative-survey studies 1 
and in the measurement of attitudes and opinions . 
Tenth grade--A maj or division of the instructional program 
of an elementary or secondary school , representing the work of 
5 
one school year. 
Total--The number of observations or measures in a sample; 
sum of all individual frequencies . 
Summary 
The purpose of this study is threefold: (1) to determine 
1the nature and the extent of both the preparation and the 
professional responsibilities of in-service tenth-grade English 
teachers in Maine, New Hampshire, Vermont , and Rhode Island ; 
(2) to study the relationship between the preparation of 
teachers of tenth-grade English and the content of the courses 
now being taught ; and (3) to study the relationship between 
tenth-grade teachers of English and the recommendations of the 
National Council of Teachers of English. 
rhe scope of this questionnaire-survey is a random sampling ! 
of the work currently being done by teachers of tenth-grade 
English in the public high schools of Maine , New Hampshire , 
Vermont , and Rhode Island . 
The study was suggested by a similar job .analysis currently 
being conducted by Joseph H. Goffi in the state of Massachusetts , 
and in the recommendations for further study by Evelyn Rose 
Robinson.l 
1. Robinson, Evelyn Rose, Study of the Undergraduate 
Preparation of Potential Teachers of Secondary-School English in ; 
Selected New-England Colleges , (Unpublished Master's thesis, 
Boston University , Boston, Massachusetts , 1951) . 
6 
CHAPTER II 
REVIEvif OF RELATED RESEARCH 
Since twenty t o twenty- five per cent of classwork is in 
English1 , the teacher of English is a key person in secondary 
schools . There is need to evaluate preparation for teaching 
the revised English curriculum as recommended by t he National 
Council of Teachers of English . Smith2 says that modern pro -
grams for teaching English recognize that: 
1 . Language is a social instrTh~ent ••• its object 
mainly a communication and its natural set ting 
·I a social setting ... 
2 . Schools must create meaningful situations that 
boys and girls may gain control of language 
ade quate to their every day needs .•. 
J . Reading is intimately related to experiences of 
boys and girls. 
4. Books , old as well as new, should be suited to the 
interest s and capacities of adolescent boys and 
girls . 
5. Pupils need guidance in the selection of motion 
pictures and radio programs . 
Smith3 says t hat the teacher of Language Arts , in order to 
1 . Spears , Harold , The Rig~ School for Today , American 
Book Company , Boston , 1950 , p . 1 5. 
2 . Smith , Dora V. , Eval uating Instruction in Secondary 
School Enrlish , English Monograph N.urnber 11, Chicago , National 
~ouncil o Teachers of English, 1941 , pp . 10-14 . · 
3 . . , Chairman , "Curriculum Study of the Nati.ornl 
Councif- of0T_~acher~ of EnglisH~ The English J ournal , Volume 36 , 
· February 1 ./ 4/ , -p . -b9-. - 7 . 
follow a curriculum for today ' s needs, must have : 
1 . A broad general education adequate to intelligent 
living today . 
2 . Specialized training in reading , writing, speaking , 
and listening similar in range and emphasis to the 
progr~1 he is expected to teach . 
J. Adequate professional training to understand 
the purposes of education in a democracy, the 
process of gro\~h in young people , and the 
methods and materials best suited to their 
stage of development . 
In 1914, the New England Association of Teachers of Englisf 
published a study of graduates of New England colleges in which 
the teachers evaluated their preparation in terms of service 
needs. Apparently the teachers felt that courses in literature 
were more beneficial than courses in composition . 
The Committee2 recommended that authors such as Chaucer , 
Shakespeare , Pope, Milton , vvordsworth , and others be studied in 
r elat i onship to the times in which they lived . Other re com-
mendations made were: 
1 . Thorough course in American literature . 
2 . St udy of the English language. 
J . Knowledge of Anglo-Saxon , Greek, and Latin . 
4. Plan for adequate practice and instruction 
in reading aloud . 
5. Survey of English Literat ure for advanced students 
with more stress on significance . 
6 . Provision for practice teaching . 
1 . Thomas , Charles Swain , Chairman , "The Training of 
English Teachers , " English Leaflet, Number 117, New England 
.Association of Teachers of Engl1sh, April , 1914 . 
2 . Thomas, Charles Svmin , The Teaching of English in the 
Secondary School , Hought~on-Mifflin Co ., Boston , 1917 , pp . 28~ 
Under the chairmanship of Bakerl, a similar study was made 
in 1915 by the National Council of Teachers of English . The 
.I 
following courses were named as most valuable in the teaching 
of English : composition, history of English grammar, argur.1en-
tation, general courses in types of literature: short story, 
novel, essay, poetry, drama; periods of literature: world 
literature, American literature, contemporary literature, 
Shakespeare , criticisms and methods . 
In 1915, the Illinois Association of Teachers of English2 
reported that the courses most helpful to teachers of English 
were general survey courses, American literature, Shakespeare, 
courses for teachers , and courses in composition. Educational 
philosophy and psychology vvere considered of "moderate" 
i mportance . 
In 1917, Hosic , 3 as chairman of the National Joint Committee 
on English, stated in his report that: 
1. Number of high school teachers having college 
degrees--90 per cent. 
2. Number having specialized in English by taking 
5 or more courses--50 per cent. 
3 . Number having·some special training in English--
50 per cent . 
1. Baker, Franklin T., Chairman, "Preparation of High 
School Teachers of English", English Journal, Volume 4, May, 
1915, PP· 323-332. 
2. Paul , Henry G., Chairman, "Preparation of High School 
Teachers of English" , Illinois Association of Teachers of EngpEh 
Bulletin , Volume 7, February 15, 1915, pp. 5-17. 
3. Hosie, James F., "Reorganization of English in Se cond:rry 
Schools ," Report of National Joint Committee, U. S . Bureau of 
Education Bulleti~, Nwnber 2, 1914, p . 147-149. 
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The Committee also felt that teacher education should 
include: 
1 . Studies in the nature and elements of various 
literary types . 
2 . Broad reading knowledge of English and k~erican 
literature . 
3 . Sufficient training in oral and written composition, 
including public speaking. 
4. Courses in the application of educational 
principles to the teaching of English in high 
schools. 
5. Actual teaching practice under direction . 
Coale1 obtained the opinion of in-service teachers on the 
~e of their preparation for the teaching of English. On the 
, basis of his study, Coale proposed a set of required core 
subjects. In his division , the chief constituent courses were 
to consist of: 
General Survey Courses 
Shakespeare 
Contemporary Literature 
World Literatur e 
General Composition 
Oral Reading and Expression 
Advanced Composition 
History and Theory of Language 
Teaching of English 
Practice Teaching in English 
The subjects in non-English areas included : 
Principles of Education 
The Library 
United States History 
English History 
Social Science 
1. Coale , vvillis Branson , The Professional Needs of 
Teachers of English, Contributions to Education , Number 334 , NeH 
York ; Teachers College , Columbia University , 1928 , p . 44 ; 67. 
10 
General Psychology 
Latin 
Art Appreciation 
Music Appreciation 
Educational Psychology 
Character Education 
A National Council of Teachers of English Committee headed 
by IVfoore1 studied the English language courses in colleges and 
universities in 1928 . The Co~mittee reported that the training 
of teachers of:.Engl ish was inade quate unless it included: 
1 . An adequate study of the history of the 
development of English pronunciation, grammar, 
and vocabulary . 
2 . A knowledge of the English l anguage and its 
elements of phonetics and practice . 
3 . A knowledge of the elements oL.old English 
and late middle English . 
The Committee recommended a year ' s course 'of three hour s a 
~veek as desirable minimwn training in the English language for 
;- undergraduates , and a knowledge of t~vo fore i gn languages: 
German , if Latin had already been taken, but.· .either German or 
French as absolutely necessary . 
Two major items were the basis of a questionnaire 
distributed by a sub- committee of a General CurriculuJn Cornmittee 
of Teachers Coll ege of Temple University to heads of departments 
of English throughout the United States.2 
1. 
Colleges 
Teachers 
December 
Moore, Samuel, Chairman , "English Language Courses in 
and Universities: First Report , " National Council of 
of English , En§lish Journal, College Edition , Volume 17, 
1928 , pp. 825- 35 . 
2 . Newsom , N. William , and !Joseph S. Butterv-;eck , "English 
Ti equire1nents for Prospective English Teachers of Secondary 
Schoolstt , The English Leaflet , New England Association , Number 
301 , March 1935, pp. 31-41 . 
11 
II 
\ 12 
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1 . What English courses should be required of all 
students preparing to teach in secondary school? 
2. 'itlhat other courses are or .such importance that 
they should be classed as electives? 
The responses indicated that the relative importance of subjects , 
seemed to depend upon the individual judgment of the person 
rating it . 
Critical judgments frorn school officers and teachers 
concerning the academic preparation of teachers was secured by 
1 Henzlik and others , V~rho found that representatives of academic 
' departments of many higher institutions recognized the need of 
!Providing for broad education together with specialization in 
t1.-vo closely related fields ; for example : 
I 
1 . English vlith speech and a foreign language. 
2 . Social Studies and English including speech . 
In the same report, Gray2 stated that school officials and 
!teachers said that training in English for the secondary school 
.teacher should include : 
Oral and written composition and literary 
appreciation 
Principles of effective oral and ~-vritten speech 
Wide acquaintance with World Literature 
General knowledge of standard writers in the field 
Skillful training in interpreting current literature 
Varied recr eational interests in reading 
The contributing teachers advocated a broad education in 
academic fields, a major field of specialization, and more 
!I 
:I 
II 
I 
l. Henzlik , Frank E., and others , "Subject Matter Prepara-
tion of Secondary School Teachers" , Final Report of the Com.7ll ittee, 
Nor th Central Association Quarterly, Volun1e 12 , 1938 , pp.439- 539-
2 . Ibid . _ j p . 50$_. 
-~ -- -~ - - ----= --=== 
il specialized work in professional education . 
Hagenl pointed out the following deficiencies in the 
11 preparation of _the teacher of English : 
1. Lack of a broad general education 
2 . Insufficient training in reading and training 
i n literature 
3. Insufficient interest in composition 
4 . Lac l..;: of training in vrorld history, religion , 
Bible -
5. Inadequate training in music, dramatics , and 
aesthetic appreciations 
6. Insufficient training in foreign languages , 
general sc iences and journalism 
7. Lack of social contacts 
In 1942 , t he Committee on Basic Aims of the National Counc:ili~ 
1
1 
of 'Teachers of __ English2 , under the chairmanship of Dora V. Smith!\ 
I 
, submitted the follmving basic aims of English instruction in 11 
i! 
II 
I 
II 
I 
I 
American schools : I 
1 . Language is a basic instru~ent in the maintenance 
of the democratic way of life . 
2. Increasingly free and effective interchange of 
ideas is vital to life in a democracy . 
3 . Language study in the schools must be based on 
the language needs of living. 
4. Language ability expands with the indivic?.ual ' s 
experience . 
1 . Ibid., p . 526 . 
5. English enriches personal living and deepens 
understanding of social relationships. 
6. English uses literature of both past and 
present to illwnine the contemporary scene. 
7. mnong the nations represented in the program 
in literature, knerica should receive major 
emphasis. 
8 . A study of the motion picture and radio is 
indispensable in the English program. 
9 . The goals of instruction in English are, in 
the main, the same for all young people, but 
the height to be attained in achieving any 
one of them and the materials used for the 
purpose will vary vdth .individual need. 
10 . The development of social understanding 
through literature requires reading mat erials 
within the comprehension, the social intelligence, 
and the emotional range, of the pupils whose 
lives they are expected to influence. 
11. English pervades the life and vvork of the 
school. 
12. English enriches personality by providing 
experiences of intrinsic worth for the 
individual . 
13 . Teachers vrith specialized training are needed 
for effective instruction in the language arts . 
In 1945, the National Council of Teachers of English1 
appointed a Commission on the English Curriculum to study the 
place of language arts in life today . The Conrnission agreed 
upon the following goals of the language arts program for 
Ameri can youth! 
1. \:Jholesome Persona! ~: DeveJ_opmE:mt 
1 . The Commission on the English Curriculum of the 
National Council of Teachers of English, The English Language 
Arts, Appleton-Century-Crofts, Inc., Nev,r York , 1952 , p. vii . 
1 /;.. 
2. Dynamic and Worthwhile Allegiances through Heightened 
Horal Perception and a Personal Sense of Values 
3 . Gaining Intellectual Curios ity and Capacity for 
Critical Thinking 
4. Effective Use of Language in the Daily Affai r s 
of Life 
5. Habitual and Intelligent Use of the Mass Modes 
of Cormimnication 
6. Growing Personal Interests and Increasingly 
l'<::ature Standards of Enjoyment 
7. Effective Habits of Work 
8 . Competent Use of Language and Reading for 
Vocational Purposes 
9. Social Sensitivity and Effective Participation 
in the Group Life 
10 . Fai t h in and Allegia~ce to the Basic Values of 
a _Democratic Society 
In summarizing the present-day duties of the teacher of 
English ~ La Brant2 states : 
We who teach English must remember constantly 
that we are in a stage of civilization where 
language skflls have suddenly become so complex that 
the English speaking child of this generation has 
the most difficult language problem ever faced by 
any generation of children , and that to date ·v.re have 
done relatively little t o teach him in terms of the 
situation as it ~eally exists . Rather~ we have 
continued to teach reading and ~<«iting at the same 
ages and vrith approximately the same emphasis used 
a century ago . 
The modern trend in educational philosophy is reflected 
1 . Ibid . ~ p . 41-54 . 
2 . LaBrant, Lou , We Teach English , Harcourt , Brace ~ and 
Company , New York , 1951 , pp . 13-lLf- . 
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In the days when the disciplinary function of 
education was accepted generally , instruction on 
formal aspects of the subject was stressed. When 
the cultural objectives were emphasized, language 
as literature received special attention . As the 
more functional outcomes carne to be considered 
desirable , instructional methods and materials 
became more functional. Today the point of view 
which dominates educational philosophy is that of 
social utility. 
Compar atively few studies of the duties and preparation 
of in-service teachers of English have been made . This thesis 
is an attempt to evaluate. the current tenth-grade English 
progran1 in Naine, New Hal]lpshire , Vermont, and Rhode Island . 
1 . .Monroe , WalterS. , Encyelopedia of Educational ResearQ], 
The NaciVlillan Company, New York , 1952 , p . 386 . 
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CHAPTER III 
PROCEDURES AND RESULTS 
Questionnaire:--A preliminary instrument was developed by 
.Joseph H. Goffi , a graduate student at Boston University, for 
use in the state of Massachusetts. 
The following revisions have been made in the original 
inqui'ry in order to facili tat e ease and brevity in response 
and to obtain additional information: 
1. A reversal of Parts I and I I ~ thereby placing the 
Teaching Schedule before General Information and 
Professional and Teachers Reactions . 
2. A summary of course titles and the number of 
meetings per week in Part I or the .Teaching Schedule. 
J. A brief outline of the content of only t enth-grade 
English courses. 
4. A question concerning the approximate percentage 
of time devot ed to specific ~kills in the Language 
Art s program in the tenth grade. 
5. The approximate pupil enrollment in the tenth grade 
only. 
6. A substitution of the heading Professional Information 
for Personal Background. 
7. The name of t he institution from which the respondent 
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are: 
has been graduated. 
8 . The respondent's major and minor fields of s tudy in 
college. 
9 . Space for comn1ents concerning the value of the study 
of foreign languages . 
10 . The titles of any courses taken during the last five 
years. 
11. A less broad range of present teaching salary. 
12. Teacher evaluation of professional preparation. 
13. The use of a Language Arts Curriculum Guide or Course 
of Study. 
14. The sequence of specific items under major headings. 
The four major areas covered by the revised questionnaire 
1. General information, including marital status, sex , 
local school organization , and approximate pupil 
enrollment in the tenth grade . 
2. Professional Information, including educational 
preparation, academic and professional courses, 
teaching experience , salary, and additional compensa-
tion. 
J. Teacher Reactions to present professional load, 
strongest areas of preparation, less well-prepared 
areas of preparation for teaching English, and 
reco~mendations for the preparation of future teachers 
of English . 
1 8 
4. Additional Data, concerning the use of a Language Arts 
Curriculum Guide and membership in professional 
organizations. 
A copy of the questionnaire is located in the Appendix. 
Procurement:--To make this job analysis of the preparation 
and duties of teabhers of tenth-grade English in Maine, New 
Hampshire, Vermont, and Rhode Island, a recent listing of the 
secondary school English teachers was obtained from each state. 
On August 10, 1954, a letter was sent to the State 
Superintendent of Instruction in Providence, Rhode Island, 
requesting a recent listing of secondary teachers. A letter of 
acknowledgment was sent to Mrs . Ruth Craig of Peterborough, New 
Hampshire , for making available her recent listing of the 
teachers of secondary English in New Hampshire. Listings for 
Maine and Vermont were obtained from the files of Dr. M. Agnella 
Gunn, Professor of English Education at Boston University . 
As no listing of secondary English teachers indicated the 
teachers of tenth-grade English in its respective state, a 
random sampling was selected from each state to include only 
public high schools, in both urban and rural communities and 
both industrial and residential areas of Maine, New Hampshire, 
Vermont, and Rhode Island. 
On February 8, 1955, a total of 466 questionnaires was 
mailed to secondary school English teachers in Maine, New 
Hampshire, Vermont, and Rhode Island. A letter of transmittal 
written to the teacher of English accompanied each copy of the 
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questionnaire. A follow-up card was sent on March 21, 195 5, to 
eachteacher to whom a copy of the questionnaire had been mailed 
as no teacher was asked to identify himself, his school, or his 
community . 
Copies of the letters and follow-up card are located in 
the Appendix . 
An attempt has been made to conduct a job analysis of the 
duties and preparation of teachers of tenth-grade English in 
Maine, New Hampshire , Vermont, and Rhode Island . The validity 
of the responses is questionable since the limited percentage 
of returns from cooperating teachers in the four-state area 
may not be wholly representative. 
Responses received:--The introductory preceding material 
lists the data received from the questionnaires mailed to 
teachers of tenth-grade English in Ivlaine, New Hampshire, 
Vermont, and Rhode Island. 
The following table shows the total number of question-
naires mailed , the total number of returns, and the percentage 
of returns fr6m each state. 
TABLE I 
NUNffiER AND PERCENTAGE OF RETURNS 
States Mailed Returned 
Percentage 
of Returns 
Maine 196 55 28 . 1 
New Hampshire 123 36 29.3 
Vermont 91 33 36 . 3 
Hhode Island 56 13 23 . 2 
Total 466 137 29 . 4 
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Of the 466 questionnaires mailed to teachers of tenth-grade 
, English , a total of 137 answers , or 29 . 4 per cent , was re ceived ., 
The range of percentage is from 36 . 2 for Rhode Is l and to 23 . 2 
per cent for Vermont . 
The titles of courses being offered in English in Maine , 
New Hampshire , Vermont , and Rhode Island are shown in Table II 
below. 
TABLE II 
TITLES OF COURSES BEI NG OFFERED IN ENGLISH 
IN FOUR STATES 
New Rhode 
Titles Maine HamJ2shire Vermont Island 
English 32 24 24 4 
English 10 106 68 44 22 
English 11 29 15 14 12 
English 12 24 '7 12 12 I 
English 9 & 10 3 2 5 
English 11 & 12 11 10 12 
Dramatics 2 
Public Speaking 
and Journalism 3 1 
Remedial Reading 1 
Total 
84 
240 
70 
55 
10 
33 
2 
4 
1 
The courses are grouped according t o grade level , such as I 
· English 9 , as t he returns did not indicate any other specific 
course title . Three courses , Dramatics , Public Speaking , and 
Journalism, and Remedial Reading are listed separately as 
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several returns indicated the offering of these courses. Ten 
courses are offered in ninth and tenth-grade English combined , 
and 33 in eleventh and twelfth-grade English combined . 
Courses other than English being taught by teachers of 
tenth-grade English in IViaine , New Hampshire , Vermont, and 
Rhode Island are shown in Table III below. 
TABLE III 
NUMBER AND PERCENTAGE OF COURSES 
TAUGHT BY ENGLISH TEACHERS 
New Rhode 
Cours es Maine Ham shire Vermont Island Total 
N % N N (> ·a N c..,o N v;o 
English 13 23.6 12 33-3 5 15 30 15 ·'+ 
· English and 
Social Studies 25 45-4 12 33-3 21 63 .6 4 30 .7 62 43.2 
English and 
Foreign 
18 32 . 7 17 • 5 I Languages 4 11.1 9 27 . 2 31 
Engli s h and 
8 other subjects 20 . 5 9 69. 2 17 22.4 
In addition to Social Studies and Foreign Languages , cou~ 
in Bus iness Education , Ethics , Driver Training, Industrial Arts, ! 
, Mathematics , Psychology , Science, Activities, and Physical 
Education are among the other teaching responsibilities of 
teachers of tenth-grade English. A relatively small percentage 
of tenth-grade English teachers are providing instruction in 
Znglish only. 
The average number of pupils enrolled in English courses i n 
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JJ[aine , New Hampshire, Vermont, and Rhode Island is shown in 
Table IV below. 
TABLE IV 
NUMBER OF PUPILS ENROLLED IN ENGLISH 
COURSES IN FOUR-STATE AREA 
Courses New Rhode AV.eragej
1 
-Ma ine Hampshire Vermont Island 
English 9 20 . 5 23.8 24 . 3 29.2 24.4 
English 10 23.9 22.2 22 . 3 27 . 2 23.9 
English 11 28.0 19.9 19.7 32-5 25.1 
English 12 22.6 18 . 4 HL5 29 . 7 22.3 
English 9 & 10 18 . 3 14.0 21.2 17.8 
English 11 & 12 11.7 - 21.7 20.6 18.0 
Average 20.86 20.0 21 . 1 29.6 
The eourse titles are grouped acco:r:ding to grade level and 
are based on the results of Table II. Based on the nrunber of 
returns, Rhode Island has the largest average nwnber of pupils 
in English classes; English 11 has the largest average enroll-
rnent . 
The average percentage of time devoted to the s kills of 
I 
' Language Arts in tenth-grade English in Maine , New Hampshire, 
Vermont, and Rhode Island is shown in Table V. 
I . 
I 
I 
I 
II 
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TABLE V 
AVERAGE PERCENTAGE OF TINE DEVOTED TO 
LANGUAGE ARTS SKILLS 
New Rhode 
IViaine Ham12shire Vermont Island Avera~e 
N d N po N (jj N % N 1o ;o zo 
Skills 
Reading 41 19 . 8 27 17 .1 11 20.1 30 19. 4 109 19 .1 
Literature 46 3 5. 8 28 32 .6 13 37 .2 29 37 . 9 116 35.8 
Writing 46 21 . 8 28 22.7 11 23-4 30 22 . 8 115 22.7 
Speaking 43 13.1 27 16 .1 11 18.4 29 13 . 2 110 15 . 2 
Listening 35 12.0 24 12.4 9 14.6 28 11.1 96 12 . 5 
Grammar 4 30 . 0 1 40 . 0 2 26.6 7 32.2 
The subject matter and content of tenth- grade English 
courses in Maine , New Hampshire , Vermont , and Rhode Island 
is shown in Table VI . 
TABLE VI 
CONTENT OF TENTH-GRADE ENGLISH COURSES 
IN FOUR STATES 
-
Content Maine New Hampshire Vermont Rhode Island Total 
Grammar and Usage 43 
Writing 40 
23 
20 (concludeEl on 
26 
23 
next page) 
9 
7 
101 
90 
24 
- -
=-- ----- _;_=c.-~= "! 
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TABLE VI. (concluded) 
Content New Rhode Total Maine Hampshire Vermont Island -. ,. _ ..
·-
Literature 37 21 17 10 85 
Speaking 32 20 21 3 76 
Reading skills 17 10 7 3 37 
Book Reports lO 
- / 10 6 1 36 
Use of Magazines 14 7 5 1 24 
Spelling 14 7 7 - 2 30 
Listening 6 1 3 1 11 
Di ctionary Work 3 2 1 6 
Audio-Visual Aids 2 2 4 
Parliamentary 
Procedure 1 1 2 4 
Mass Media 2 1 3 
Biography, drama , essay, free reading , novel ~ poetry, and 
short story are grouped under Literature. Speaking includes 
oral discussion, oral reports , oral compositions , and debating . 1 
Reading s kills include both remedial and developmental reading 
programs . Term papers , essays and compositions are grouped 
under Writing . 
The various types of literature included in tenth- grade 
1 English courses of study in Maine , New Hampshire, Vermont, and 
Rhode - Island are shown in Table VII . 
-./ 
Types of 
Literature 
Biography 
Drama 
Essay 
Free Reading 
Novel 
Poetry 
Short Story 
TABLE VII 
NUMBER AND PERCENTAGE OF TYPES 
OF: LITERATURE I N T~NTH-GRADE ENGLISH 
New Rhode 
Maine Hampshire Vermont Island 
N % N ~b N 00 N u! ·~ 
5 9 4 11 . 1 4 12 . 1 2 15. 9 
25 45 -4 14 ·,-4$.'8 6 18.1 5 38 . 4 
7 12 .7 6 16 . 6 4 12 . 1 l 9. 6 
ll 20 6 16.6 6 18.1 l 9. 6 
42 76 . 3 20 1"'5 ,... ) . ) 6 18.1 7 53 . 8 
19 34 . 5 15 41.6 8 24.2 7 53 . 8 
14 25 . 4 10 27.7 6 18.1 3 23 .o 
Total 
N d IU 
15 10.9 
50 J7 . 2 
18 13 . 2 
24 1s . 2 1 
75 54 -7 
49 36 . 4 1' 
33 24. 0 ' 
The use of the Novel in Literature is the most frequently 
mentioned as a content of the tenth-grade English program . 
The reading of essays evidently receives little stress . 
The frequency of literary selections in tenth-grade 
English in IViaine , New Hampshire , Vermont, and Rhode Island is 
shov-m in Table VIII . 
26 
TABLE VIII 
FREQUENCY OF LITERARY SELECTIONS 
New Rhode 
Literary Selections Maine Hampshire Vermont Island Total 
Julius Caesar 14 6 7 1 28 
Tale of Two Cities 14 6 5 3 28 
Silas Marner 12 8 3 1 24 
Ivanhoe 7 1 8 
I Idylls of the King 4 3- ~ 7 
Merchant of Venice 4 1 1 1 7 
Use of an: Anthology 35 17 13 6 71 
Of the 137 teachers responding , 71 indicated the use of an 
anthology in the classroom . There are indications that other 
! teachers use an anthology, but no tit les were given . 
I 
I Shakespearean plays are most fre quently included in the tenth-
grade English course of study . Many other literary selections 
were mentioned but are of .no significance as they were listed 
by only one or two teachers . 
The marital status and sex of teachers of t enth- grade 
English in .f\iaine, New Hampshire , Vermont, and Rhode Is l and are 
shown in Table IX . 
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TABLE IX 
r~~RITAL STATUS AND SEX OF TEACHERS OF 
TENTH-GRADE ENGLISH IN FOUR STATES 
Male Female St at es 
Married Si ngle Married Single 
.... . -
~ 
Maine 6 7 27 15 
New Hampshire 7 1 10 15 
Vermont 2 2 1 8 
Rhode Is l and 4 3 11 12 
Total 19 13 49 50 
I 
I The organization of the local s chool system as indicated b~ 
teachers of tenth-grade English in Maine, New Hampshire , Vermont, 
and Rhode Island is shown in Table X. 
Organization 
9 - 12 
10 - 12 
· Regi onal 
1 - 12 
Total 
TABLE X 
ORGANI ZATION OF LOCAL SCHOOL 
SYSTEMS IN FOUR STATES 
New 
Maine Hampshire 
38 15 
9 6 
7 12 
54 33 
Vermont 
20 
2 
9 
2 
33 
Rhode 
Island 
5 
8 
13 
I 
I 
Total' 
78 
25 
28 
2 
133 I 
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A total of 78 schools in the four-state area includes only 
grades 9 through 12 in its school systems . Of the total number 
of questionnaires received , only two indicated a local system 
which included grades 1 through 12. 
The approximate average enrollment in the tenth grade 
according to school organization in Maine, New Hampshire , 
Vermont , and Rhode Island is shown in Table XI . 
TABLE XI 
APPROXIMATE AVERAGE PUPIL ENROLLMENT IN 
TENTH-GRADE ENGLISH IN FOUR STATES 
States 9 - 12 10 - 12 Regional 
Maine 94 .2 157.6 38 . 5 
New Hampshire 91. 7 280 . 3 65 .7 
Vermont 39 . 7 187.5 35 . 5 
Rhode Island 205 . 2 375 . 0 
Average 107. 9 250 . 1 46 . 6 
Average 
96 . 8 
145. 9 
87.6 
290 . 6 
155 . 2 
Of the total number of questionnaires received , the 
highest average enrollment was indicated in the organizations 
whi ch included grades 10 through 12 . The lowest average enrol~ 
ment was indicated in t he regional s chool. On the basis of the 
returns , Vermont has the smallest average enrollment in the 
tenth grade. 
The following table shows the preparation beyond high 
school of the teachers of tenth-grade English in Maine , New 
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Hampshire, Vermont , and Rhode Island . 
TABLE XII 
PROFESSIONAL PREPARAT I ON BEYOND HIGH SCHOOL OF TEACHERS 
OF TENTH-GRADE ENGLISH I N FOUR STATES 
States Normal Credits beyond Certificate Bachelor Master Master ' s 
Maine 1 41 13 
New Hampshire 19 14 
Vermont 25 6 1 
Rhode Island 8 4 ' 1 
Total 1 93 37 2 
A large nwnber of the respondent s have a bachelor 's degree, 
and a master ' s degree . It is i nt eresting to note that only one 
teacher responding to the questionnaire holds a normal certifi-
cate . 
The following table shows (1) the frequency of attendance 
at teacher s' colleges and liberal arts colleges, (2) the 
frequency of English as a major field of study , and (3) the 
frequency of English as a minor field of study by teachers of 
tenth-grade English in Iv'iaine , NeirJ Hampshire , Vermont , a nd Rhode 
I sland . 
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States 
TABLE XIII 
FREQUENCY OF ATTENDANCE AT INSTITUTIONS 
AND NI.AJOR AND MINOR FIELDS OF STUDY 
Liberal 
Teachers' Arts M:a jor Minor 
Colleges Colleges English Other Engli sh Ot her 
Maine 1 54 23 32 18 3-0 
New 
Hampshire 6 23 23 6 3 19 
Vermont 20 13 19 18 15 
Rhode 
Is land 1 12 6 6 4 
Total 8 109 65 63 L~3 72 
A very small number of teachers included in the survey 
attended a t eachers' college . There is no significant factor 
in the maj or fields of study as the number of teachers ma joring 
in English is almost equal to thos e majoring in s ome other 
field. There is an indication, however, that many teachers vvho 
are teaching English have not received sufficient undergraduate 
preparation. 
The frequency of academi c courses included in the profes-
sional preparation of teachers of tenth-grade English in Maine, 
New Hampshire, Vermont , and Rhode Island is shown in Tabl e XIV . 
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TABLE XIV 
FREQUENCY OF ACADEMIC COURSES INCLUDED IN 
PROFESSIONAL PREPARATION OF TEACHERS OF 
TENTH-GRADE ENGLISH 
New Rhode 
Academic Courses Maine Hampshire Vermont Island 
Composition 
(Beyond Freshman) 40 27 19 11 
American Literature 52 31 26 11 
English Literature 50 31 26 13 
Shakespeare 40 29 26 11 
World Literature 20 14 10 5 
Contemporary 
Literature 31+ 22 14' 5 
Poetry 40 29 14 8 
Drama 32 24 14 10 
Novel 31 22 15 11 
The English Language 21 15 9 9 
Literary Criticism 12 8 4 8 
Literature for 
Young Adult s 4 2 2 
Speech 39 26 17 9 
Modern English Grammar 20 20 11 3 
Total 
97 
120 
120 
106 
49 
75 
91 
80 
79 
54 
32 
8 
91 
54 
Li terature has been an i mportant academic course included 
in the preparation of the teachers answering the questionnaire . 
Courses in l\'iodern English Gra.rmnar have not been included too 
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extensively , yet, in comparison with Table VI, Grammar and 
Usage is taught more frequent ly than any other phas e of the 
English program . This comparison indicates that many teacher s 
are teaching Grammar but are not sufficiently prepared t o do s o . 
The title s of professional courses in the fi e ld of English 
included in the professional preparation of teachers of tenth-
grade English in ~.1aine , New Hampshire , Vermont, and Rhode Is l and 
are shown in ~able JN . 
Course Tit l es 
Supervised 
Teachi ng 
Teaching of 
English 
Teaching of 
Reading · 
Teaching of 
V'lriting 
Teaching of 
Speech 
Audio-Visual 
Aids 
Other 
TABLE XV 
COUR:.JE TITLES I NCLUDED IN PREPARATI ON 
OF TEACHERS OF TENTH-GRADE ENGLISH 
New 
I'IJ:aine H!lmpshire Vermont 
24 16 20 
3'0 20 18 
14 10 4 
7 2 1 
6 7 5 
10 7 3 
3 
It is int eresting to note that only 78 of the 
Rhode · 
Island Total 
7 67 
10 78 
,.. 33 ) 
3 13 
3 21 
4 24 
1 4 
teachers 
. .- r esponding to the quest ionnaire have taken courses in the 
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Teaching of English, and only 67 have had Supervised Tea ching . 
The preparation for the Teaching of Writing is small in 
comparison with the 90 teachers 111[ho indicated its inclusion in 
the content of the tenth-grade English program, as sho~m in 
Table VI. 
Other areas of study in English included in the profes~ 
preparation of teachers of tenth-grade English in Iv.iaine , New 
Hampshire, Vermont, and Rhode Island are sh01~m in Table XVI. 
TABLE XVI 
OTHER ARE AS OF STUDY IN ENGLISH I NCLUDED 
IN PROFESSIONAL PREPARATION 
New Rhode 
Areas of Study IvTaine Hampshire Vermont Island 
Journalism 2 1 5 2 
Short Story 2 2 1 
Speech 4 1 
Dramatics 2 1 1 
Advanced Grammar 1 1 1 
Bible 2 1 
Creative Writing 1 2 
Biography 1 1 
Modern Methods of 
Teaching English 1 1 
Curriculum Building 
in English 1 
English for Non-
College Students 1 
Essay 1 
Rhetoric 1 
Total 
10 
,... 
:J 
5 
4 
3 
3 
3 
2 
2 
1 
1 
1 
1 
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The area of study included in Table XVI is separated from 
the Academic courses listed in Table XIV v'lhich are consid ered 
to be required courses . 
Fore ign languages studied at least two years by t enth-
grade English teachers in Maine, New Hampshire, Vermont, and 
Rhode I s land are shown in Table XVII . 
Languages 
Latin 
French 
Spanish 
I talian 
German 
Greek 
Others 
TABLE XVII 
FOREI GN LANGUAGES STUDIED 
AT LEAST TWO YEARS 
New 
Maine Hampshire Vermont 
46 27 28 
51 32 30 
13 15 11 
3 1 
17 5 7 
2 2 2 
1 1 
Rhod e 
Island Total 
12 113 
13 126 
7 46 
1 5 
1 30 
3 9 
2 4 
No separate provision is made for conversational profic i efr 
cy in any of the languages included, but some teachers did 
indicate a speaking knowledge of s ome languages. 
A large nQmber of teachers have studied a t least 2 or more 
years of Latin and French. I n view of t he returns, there is 
indication that the 17.5 per cent of respondents who t ea ch 
English and Foreign Languages have received sufficient trahring. 
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Courses studied in the last five years as part of the 
professional preparation of teachers of tenth-grade English in 
Maine , New Hampshire , Vermont, and Rhode Island a re shown in 
Table XVIII . 
~- TABLE XVIII 
COURSES STUDIED IN LA ST FIVE YEARS 
; 
New Rhode 
Courses Maine Hampshire. Vermont Is land Total 
Education 40 18 17 22 97 
,' 
., Literature 36 13 3 8 60 
Social Studies 13 3 5 12 33 
Tea ching of ~t .l - · ~ 
Reading 12 6 3 3 24 
·Psychology 7 l 4 3 15 
Guidance 5 6 11 
.. Foreign 
., ~ Languages 4 2 2 2 10 
Dramati cs 2 5 l l 9 
J.VIental Hygiene 5 4 9 
' Spee ch 3 4 l 8 ' . 
Music and Art l 3 3 7 
Science 2 3 1 6 
?- Audio ·-Visual 
Aids 2 1 2 5 
\ English Workshop 3 1 1 5 
'Business 2 2 
Theology 1 1 2 
Grammar 1 1 
Educa tion includes any course in supervisfuon, admini s tra-
tion, program , measurement, philosophy, and curriculum t aken at 
a libera l arts college or a t ea chers' college . Literature 
includes poet r y , biography, novel, and literary criticism. 
The number of years of ~ _tea ching experience in English by 
t ea chers of tenth-grade English . in Maine , New Hampshire, Ver- _. 
mont, and Rhode Island is shovm in Table XIX . 
TABLE XIX 
NUT~ER OF YEARS OF TEACHING EXPERI ENCE IN ENGLISH 
More than 
St ates 1 - 5 5 - 10 10 - 15 15 
Maine 18 14 7 16 
New Hampshire 12 8 5 10 
Vermont 16 6 6 5 
Rhode I sland 2 l l 9 
Total 48 29 19 40 
It is a significant factor to note tha t a l a rge nQmber of 
the tea chers included in the survey has experience tea ching 
English l - 5 years, and more than 15 years, but a smaller 
number has 5 - 10 and 10 - 15 years of exper i enc e . 
The sa l a ry received by tenth-grade English teachers in 
Maine , New Hampshire, Ver mont , and Rhode Island is shown in 
Table XX . 
Salary 
Under 2000 
2000-2399 
2400-2999 
3000-3399 
3400-3999 
4000-4399 
Over 4400 
Median Salary 
TABLE XX 
SALARY RECEIVED BY TEACHERS OF 
TENTH-GRADE ENGLISH IN FOUR STATES 
New 
Maine Hampshire Vermont 
1 
1 2 
23 9 10 
21 11 13 
8 8 2 
3 5 4 
2 ::-
3000- 3000- 3000-
3399 3399 > '3399 
Rhode 
Island 
l 
3 
3 
6 
4000-
4399 
The median salary received is $3000- 3399 . Of the 137 
Total 
3 
42 
46 
21 
15 
' 8 
3000 -
33<]) 
teachers responding , only one teacher indicated a salary under 
~2000, whi ch is compensation for a parttime teaching posit ion. 
Participation in extra-curricular activities by tea chers 
of tenth-grade English in Maine , New Hampshire, Vermont, and 
Rhode Island is shov-m in Table XXI.~ 
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TABLE XXI 
PARTICIPATION IN EXTRA - CURRICULAR ACTIVITIES 
New Rhode 
Activity Maine Hampshire Vermont Island Total 
Dramatics 23 14 10 47 
Speech activities 19 6 1 2 28 
Athletics 6 11 3 2 22 
Yearbook 9 7 1 2 19 
Class Sponsor 4 1 4 1 10 
Library 7 2 1 10 
School Paper 5 1 3 1 10 
Music 4 1 3 8 
Cheerleaders 2 1 - 1 4 
Winter Carnival 2 1 - 3 
Adult Education 2 2 
Critic Teacher 1 1 2 
Magazine 1 1 2 
Iv'la jorettes 1 1 2 
National Honor 
Society 2 2 
Tri-Hi-Y 2 2 
Dean of Girls 1 1 
Public Relations · 1 1 
Student Council 1 1 
There is an indication that a large number of teachers of 
English are responsible for the coa ching of Dramatics \-. rithin 
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the school system . Many are involved in Speech Activities 
which include Debating , Graduation Speakers , Public Speaking , 
Radio Club , Spelling Bees, and Assemblies. Very few indicated 
that they received compensation for extra-curricular activities. 
An estimate of professional load as indicated by teachers 
of tenth- grade English in Maine , New Hampshire, Vermont, and 
Rhode Island is sho~~ in Table XXII . 
TABLE XXII 
ESTINffiTION OF PROFESSIONAL LOAD 
States Light Reasonable Heavy Ext remely Heavy 
Maine 4 29 16 6 
New Hampshire 3 11 17 4 
Vermont 1 16 15 1 
Rhode Island 7 2 4 
Total 8 63 50 15 
The teachers included in the survey were asked to estimate 
their professional load in regard to teaching schedule , class 
enrollment , and extra-curricular activities. lVIost of the II 
teachers felt their load was reasonable, but a large number 
estimated a heavy load . Some claimed a reas onable load , which 
would be heavy if extra-curricular activities were included . 
An evaluation of strong areas of preparation by teachers 
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of tenth-grade English in Maine, New Hampshire , Vermont, and 
Rhode Island is shovm in Table x~III . 
TABLE XXIII 
EVALUATION OF STRONG AREAS OF PREPARATION 
New Rhode 
Areas of Prepara tion Maine Hampshire Vermont Island Total 
Literature 40 30 25 8 103 
Grammar 33 14 17 5 69 
Composition 16 12 4 4 36 
Speech 8 6 5 19 
Teaching Methods 1 3 5 9 
Vocabulary 3 2 4 9 
Drama 3 2 2 l 8 
Tea chi ng of Reading 4 2 l 7 
Language Background ':! l 4 ./ 
Journa lism 1 1 
Spelling 1 1 
Of the 137 teachers responding to the questionnaire , 103 
tea chers listed Literature as thei r strongest areas of pr epara -
tion . This result is in keep~ng with Table XIV in which 
Literature is mentioned frequently as an area of a cademic 
preparation. 
An evaluation of less well-pr epared areas of pre paration 
by tea chers of tenth-grade English in Maine , New Hampshire, 
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Vermont , and Rhode Island is shown in Table XXIV . 
TABLE XXIV 
EVALUATION OF LESS \FJELL-PREPARED AREAS 
Areas of Preparation 
Tea ching of Reading 
Teaching of Speech 
Teaching of Composi-
tion 
Teaching of Litera-
ture 
Functional Gramrnar 
Tea ching of Poetry 
Dramati cs 
Group ~~ork 
Teaching of List ening 
Motivation 
General Methods 
Use of Audi o-Visual 
Aids 
Journali sm Techniques 
Remedial Spelling 
Rhetoric 
New Rhode 
Ivia ine Hampshire Vermont Island Total 
16 17 $ 3 44 
14 
17 
ll 
ll 
8 
l 
4 
12 
3 
4 
5 
l 
4 
4 
2 
2 
1 
2 
l 
7 
11 
4 
3 
2 
1 
1 
l 
1 
l 
3 
l 
1 
l 
2 
34 
29 
29 
20 
13 
6 
5 
5 
4 
3 
3 
2 
l 
l 
There is an indication that many teachers , in attempting 
to teach reading and speech in their classrooms , a re feeling the 
lack of preparation in these fields. A relatively small nwnber 
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of teachers listed the teaching of literature and composition 
as a less well - prepared area. Since literature plays an 
i mportant role in the English program, as sho~m in Table VI , 
there i s an indication that teachers are prepared for this phase 
of the Language Arts program. 
A list of essential courses recommended for professional 
preparation by a nd for teachers of tenth-grade English in Maine , 
New Hampshire , Vermont, and Rhode Island is sho~m in Table XXV . 
TABLE XYV 
ESSENTIAL COURSES RECO~~ffiNDED FOR PREPARATION 
New Rhode 
Essential Courses Maine Hampshire Vermont Isla nd Tota l 
Teaching of Reading 17 17 9 2 45 
Functional Grarrunar 18 7 ll 5 41 
Tea ching of Litera ture 14 6 11 9 40 
Teaching of Composition 11 10 ' 8 6 35 
Teaching of Speech 9 6 8 3 26 
Methods of Teaching 
English 8 1 6 15 
i 
More Content Courses 6 1 4 11 
Psychology of 
Adol es cence 5 2 1 8 
Social Studies 4 1 3 8 
Foreign Languages 3 1 1 2. 7 
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Many teachers felt that it is necessary for a future 
teacher of English to be prepared in the teaching of functional 
gr~mar, literature, and reading. Only one of t he teachers 
responding listed the teaching of listening as an essential 
course in preparation . 
Other courses l i sted by a very small nUt!lber of teachers 
are : Care and Use of ._the Library , Curriculum Planning , 
Eva luative Techniques , Latin, Liberal Arts Background, Practice 
Teaching, Preparation of Extra-Curricular Activities ~ Study 
Skills , Teaching of Heterogeneous Classes , Teaching of Listeni~ 
Teaching of Poetry , Teaching of Spelling , Travel , and Use of 
Audio-Visual Aids. 
A list of courses, other than the essential courses 
recommended for professional preparation by and for teachers 
of tenth-grade English in Maine, New Hampshire , Vermont, and 
Rhode Island is sho~m in Table XXVI . 
TABLE XXVI 
OTHER SUGGESTIONS .FOR PREPARATION 
New Rhode 
List of Courses Maine Hampshire Vermont Island Tota l 
Practice Teaching 
in English 3 3 14 
I'iiethods of Teaching 
English 3 4 4 2 1~ 
./ 
Wide Liberal Arts 
Ba ckgrounP, 6 4 1 11 
(concluded on next page) 
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TABLE XXVI. (concluded) 
N ev; Rhode 
List of Courses Maine Hampshire Vermont Island Total 
Discipline 5 4 10 
Dramatics and 
Spee ch 6 2 8 
Functional Grammar 2 2 4 8 
Psychology and 
Phi losophy 2 l 3 2 
The t ea chers included in the survey were asked to list a ny 
other courses they considered a s ne cessary in preparing to teach 
English. No one subject is mentioned frequently enough to be 
of any particular significance . Nany other subjects were 
mentioned by a very small nQmber of teachers. This is an 
indication that there is little . agreement among teachers as to 
a necessary background for teaching English. 
The use of a Curriculwn Guide or Course of Study by 
teachers of tenth-grade English in Maine, New Hampshire, Verrn:::rt:., 
and Rhode Island is shmvn in Table XXVII 
TABLE XXVII 
USE OF A CURRICULUM GUIDE OR COURSE OF STUDY 
States Yes No 
Maine 6 43 
New Hampshire 13 21 
Vermont 3 28 
Rhode Island 7 6 
Total 29 98 
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Very fe1t1 of the teachers ans1,vering the questionnaire a re, 
a t the present time , using a Curriculum Guide or Course of 
St udy . Some indicated tha t a Course of Study v-ra s in the 
developmenta l stage and would be in use the following year. 
The frequency of membership in professional organizations 
by t eachers of tenth- grade English in Maine, New Hampshire, 
Vermont, a nd Rhode Island is shown in Table XXVI II . 
TABLE XXVIII 
IViEMBERSHIP IN PROFESSIONAL ORGANIZATIONS 
New Rhode 
Organizations I1/Iaine Hampshire Vermont Is l and Total 
Local 20 10 12 6 48 
County 7 7 
State 47 25 28 7 107 
Regiona l l 2 4 7 
Nationa l 
Education 
Association 23 18 12 3 56 
Nationa l Council 
of Tea chers of 
English 8 8 4 5 25 
Others 27 24 24 2 77 
The professional organiza tions a re divided according to 
loca l, county, state, and regi ona l groups, National Education 
Associa tion, and the National Council of Teachers of English. 
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All other organizations are grouped as one, a s they were not 
rela ted to the field of English. 
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CHAPTER IV 
SUNJIII[ARY AND CONCLUSIONS 
In this analysis of the duties and the prepar ation of 
the tenth --- grade English tea chers of . Maine, New Hampshire, 
Vermont and Rhode Island, a n a ttempt was made to determine the 
nature and the extent of both the preparation a nd the profes--
sional responsibilities in each of the four states to study the 
re l a tionshi p betw·een the preparation of t ea chers of tenth-grade 
English and the content of the courses now be i ng taught; a nd to 
study the relationship between the preparation of tea chers of 
t enth-grade English and the recommendations of the Nat i ona l 
. Council of Teachers of English. 
Limitations:--This thes is is limit ed to t enth grade but it 
does not include a ll tea chers of t enth- grade English in the f~ 
sta t e area . It is also limited as the respondents have indi-
ca t ed the desirable content in the course, but have not a l ways 
indicated the work a ctua lly being a ccomplished a t this grade 
level. ns ome like lihood of intentional erroneous response 
exists (in the questionnaire ) on account of the desire of the 
r espondent or the ins t i tution he repres ents to qualify in 
s t andard s that are a ctually being infringed .n1 
1. Koos, Leonard V., The Que s tionnaire in Educa tion, The 
Ma cMillan Company, New York , 1928 , pp . 23--24. 
I t is a lso limited in (a) t he ability and (b) the wi lling-
ness of the persons approa ched to make reliable answers . I t is 
limited i n the procurement of a "fair selection of experts" 
since some respondents were neo phytes a nd others vrere tea chers 
with several years of experience i n the t eachi ng of English. 1 
More theory than practice may have been indi cated i n t he 
respons es of beginning t eachers of English. 
Summary of Results: -- Of the 466 t eachers includ ed in t his 
study , 137, or 29 .4, per cent, res ponded to the quest ionnaire. 
In respons e to the pe r centage of time a llotted to the four 
phases . of Language Arts Curriculum, Reading , Vlriting, Spee_king, 
a nd Listening , a s re commended by the Nationa l Council of 
Tea chers of English, the highest average percentage of t ime or 
35 . 88 per cent is devoted to the tea ching of literature ; the 
lowes t percentage of time , or 12.58 per cent is devoted to the 
t ea ching of li s t ening. 
The highest f re quency of content in t enth--grade English is 
in Grammar and Usage , a s 101 tee,chers indicated its inclus ion . 
vJri t i ng is t aught by 90 tea chers, lit er a ture by 85 t eachers , and 
speaking by 76 tea chers . The lowest frequency of content in 
t enth-grade English courses occurs in the use of the Worksho p 
method of t ea ching with only t wo teachers indicating its 
inclusion . The usage of mass media , audio-visual aids , and the 
t ea ching of parliament ary _procedure is significantly low. 
1 . Whitney , F. L., The El ements of Research , Third 
Edition, Prentice Hall, New York , 1950 , p. 136. 
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The types of literature with the highest frequency a r e the 
novel , drama , and poetry . The types of literature with the 
lowest fr e quency are biography , essay , and a free reading pro-
gram . 
In the t enth-gra de English course of study , 39 tea chers 
included Shakespearean pl ays wi t h "Julius Caesar" used most 
fr equently; 28 included A Jale of Jwo Cities; 24 included ~i las 
Marner. A l iterature anthology is used by 71 tea chers. 
Of the tea chers res ponding , only one tea cher has a normal 
certificate; 93 have ba chelor's degrees ; 37 have master's 
degrees , and 2 have credits beyond a master's degree. A total 
of 109 of the respondent s received their educa tion from a 
liberal arts college and 8 from a tea chers college. Of this 
number 65 ma jored in English , 43 minored in English ; 63 ma jored 
in another fi e ld, and 72 minored in another field . 
In their professiona l preparation for the tea ching of 
English 120 or 87 per cent listed American and English l i te ra-
ture; 106 or 77 per cent listed Shakespeare ; 97 or 71 pe r cent 
listed poetry; 80 or 58 per cent listed drama ; and 79 or 57 per 
cent listed the novel . Only 8 or 6 per cent listed Litera ture 
for Young Adults. 
A tota l of 13 teachers included a course in the Tea ching 
of Writ i ng in their preparation; 21 indicated the Tea ching of 
Spee ch; and 24 indi cated a course in the use of aud io-visual 
aids . However , a tota l of 78 tea chers included the Teaching of 
~nglish in their professiona l preparation . 
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The highest frequency of occur renc e in fo reign l anguages 
s tudied a t l east t wo years occurs in French and Latin. 
The highes t fre quency of courses studied 1,vithin t he l as t 
five years occurs in the field of education with 97 t eachers ; 
the se cond highest is literature vvith 60 tea chers . Only one 
t eacher has t aken a cour se in grammar within this period, with 
the exception of teachers who have not included courses in 
grammar in thei r regula r college requirements fo r graduation 
during this time. 
The number of years of teaching experience is concentrated 
a t ei ther extreme of the scale with 48 teachers having from 1 
to 5 years a nd 40 t eachers having more than 15 years . 
The median sa l ary for the four-state area is ~3000- 3399 . 
Only one tea cher, employed on a parttime basis , rece i ves a 
salary under $2000. 
Included as part of their duties and responsibilities a s 
t ea chers of English , 47 tea chers listed dramatics; 28 'listed 
speech activities; 22 listed athletics; 19 listed the school 
yearbook ; and 10 lis t ed class sponsor , library , and school 
paper. 
In regard to the use of a Curriculum Guide or a Cours e of 
Study in English, 98 teachers re sponded in the negative a nd 29 
teachers respond ed in the affirmative. 
Of the 137 t eachers included in the survey , only 25 claim 
membership in the National Council of Teachers of English. 
Sixty-three teachers estimate tha t thei r professional load 
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is reasonable; 50 estimate that their professional loa d is heavy 
v.ri th the inclusion of extra-curricular activities . 
The area of strongest preparation for 103 teachers is 
literature; for 69 teachers grammar; and for 36 teachers 
composition. 
Forty-four tea chers indicate a need for more prepa ration in 
the teaching of beading; 34 in the teaching of speech; 29 in the 
teaching of composition and literature; and 20 in functiona l 
gramma r. 
The teaching of reading is indicated by 45 teachers as an 
essential course in the preparation of future teachers of 
English; functional gra~nar by 41 teachers; and the teaching of 
literature, composition, and speech was indicated by ma ny 
teachers. Only one teacher indicates a need for the teaching 
of listening~ 
Conclusions:--Since literature is the strongest area of 
preparation for many of the respondent s , literature is also 
stressed most strongly in the content of tenth- grade English 
courses. However , very little recognition is given to 
contemporary and ~<vorld literature. Although a majority of 
teachers indicates much preparation in the field of American 
literature, few teachers have indicated its inclusion in a 
tenth-grade English course. fuaerican literature is gener ally 
r egarded as part of the eleventh-grade English program , but the 
present-day tendency is not to limit the study of American 
literature to any one year in high school. 
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The question i,vhether American , English, or 
world literature , and contemporary or earlier classic 
writing, should receive most emphasis should be 
determined by the needs of the learners. The 
important consideration is the value of a selection 
to an individual student--the extent to which it 
contributes to his ·· insights into his own behavior 
and that of others, and the extent to v1hich it 
promotes in him a value system consonant v•lith the 
ideals of a democratic society . •• If this principle 
is followed, one may expe ct increased attention to 
American and world literature , and decreased attention 
to the work of British writers, who now commonly 
occupy a 1disproportionate place in the literature program. 
It appears that speech is included to some extent in the tenth-
grade English program, but no provision is made in the responses 
for the simultaneous tea ching of speech s ki lls . 
Inadequate provision is made for the teaching of li s t ening 
which plays a major role in every unit of 1trork . 
Grammar was given a high frequency in the content of tenth-
grade English courses , yet fevf teachers indicate that they have 
had a course in Modern English Grammar . The brief. outline of 
course content seems to indicate that the grammar being t aught 
is of a forma l nature rather than of a functional nature. 
Few teachers indicate ad~.quate preparation in the teaching 
of writing; yet writing is the second highest area in the 
frequency of content. None of the teachers included in the 
survey consider the teaching of writing to be a strong or a 
less well-prepared area of study, yet 22 . 72 per cent is the 
1. The Com~is sion on the English Curriculum of the 
Nationa l Council of Teachers of English, The English Language 
Arts, ilppleton -Century--Crofts, Inc., Ne-.,v York , 1953 , pp. 194-5. 
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average percentage of time devoted to this skill in tenth-grade 
English program. However , 35 teachers do recommend such a 
course as essential to the preparation of future teachers of 
English. 
This analysis seems to indicate that little work is 
currently being done in the tea ching of reading, but there is 
a definite realization on the part of the in-servi ce teachers 
of its requirement in the professional preparation of future 
teachers of English. 
Very little recognition is given to the use of mass media 
in the classroom, yet these media play an i iilport ant role in the 
life of every child. 
Understanding the place of magazines and 
nmvspapers i n American culture and reading them 
disc erningly is fundament al to intelligent living 
today. Study of both should have a place in the 
schoo l and · college program . 
Radi o, motion picture , a nd television con-
tribute to the curriculw~ in the language a rts as 
aids to the study of literature , as art media 
significant in thems elves, and as mass mo~es of 
comrnunication which dominate modern life. 
In describing the content of the tenth-grad e English 
courses, most tea chers responding to the questionna ire i ndi ca te 
that separate units of l a nguage communication are t aught. This 
f a lls short of the recommendations of the National Council of 
Tea chers of English . 
The practice of devoting separate semesters or 
parts of semesters to granmmr and composition, a nd 
to reading and literature--and the more re cent pract i ce 
of devoting a separate semester or a separate day of 
1. Ibid., pp. 395 -6. 
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the week to speech activities--can be justified 
neither on sociological nor on psychological 
grounds . This does not, of course, negate the 
desirability of elected courses in journalism, 
creative vrriting, radio , speech, or dramatics1for the pupils with special interests or talents. 
Thus, in view of the findings of this analysis , teachers 
of tenth-grade English in :Maine , New Hampshire, Vermont, and 
Rhode Island are currently meeting only in part the requireme~ 
of the Nationa l Council of Tea chers of English . 
1. lbid . , p . 196 . 
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RECOY!lvlENDATIONS FOR FURTHER STUDIES : 
1. A job analysis of the dutie s and preparati on of tenth-grade 
English teachers in Connecticut. 
2 . A study of the tea ching of reading, i«iting, speaking , or 
listening in secondary' schoo l s . 
3 . A comparative study of Language Arts a s t aught in urba n arid 
r ural communities. 
56 
BIBLIOGRAPHY 
BIBLIOGRAPHY 
RESEARCH BOOKS: 
1. Billett , Roy 0., Preparing~ Typed Manuscript, Boston 
University Press, Boston, Massachusetts, 1951. 
2. Koos, Leonard V., The Questionnaire in Education, The 
Ma cMillan Company, New York, 1928. 
3· Kvaraceus, W. C., Methods in Educational Research, 1948. 
4. \Vhitney, F. L., The Elements of Research, Third Edition, 
Prentice Hall, New York, 1950. 
DIRECTORIES: 
5. The Forty-Eight State School System, Council of State 
Governments , Chicago, 1949. 
6. Directory of Secondary Schools in the United States, 
Circular 250, 1950·-1951, Federal Security Agency, 
Office of Education, United States Printing Offi ce , 
Washington 25, D. C., 1949 . 
. DICTIONARI ES : 
7. Good, Carter , Dictionary of Education, McGraw-Hill and 
Company, 1945. 
P A.i1iiPHLET S: 
8. The History of Teacher Placement, prepared by the National 
Association of Teachers' Agencies, 1931. 
THESES : 
9. Early, Margar~t J., An Evaluation of the English Program 
Qy Non-College-Preparatory Students in Grades 10 and 
12, (Unpublished Doctor ' s dissertation , Boston Uni-
versity, Boston , Massachusetts , 1954). 
10. Robinson, Evelyn Rose , Study of the Undergraduate 
Preparation of Potentia l Tea chers of Secondarv 
School English in Selected New England Colleges, 
(Unpublished Master's · Thesis, Boston Unio.arsi ty, 
Bost on, Massachusetts, 1951). 
ENCYCLOPEDIAS : 
11. Monroe, WalterS., Encyclopedia of Educational Research , 
The Ma cMillan Company, Ne\ov York , 1952. 
JOURNALS: 
12. Baker, Franklin, Chairman, "Preparation of High School 
Teachers of English", English Journal , Volume 4, 
May , 1915. 
13 . Henzlik, Frank E. , et a l, "Subject Matter Preparation 
of Secondary School Tea chers", Final Report of the 
Committee; North Central Ass ociation Quarterly, 
Volume 12, 1938. 
14. Hosie, James F., "Re organization of English in Seconda ry 
Schools", Report of National Joint Committee, Q. S. 
Bureau of Education Bulletin , Number 2, 1914. 
15. Moore, Samuel, Chairman, "English Language Courses in 
Colleges and Universities: First Re port", National 
Council of Teachers of English, English Journa l, 
College Edition, Volume 17, December, 1928. 
16. National Council of Teachers of English, "Basic Aims for 
Englisp Instruction in Ameri can Schools", Report of 
the Basic Aims Committee of the National Council of 
Tea chers of English, The English Journal, Volume 31, 
J anuary, 1942. 
17. Newsom, N. William and Joseph S. Butterweck , "English 
Requirements for Prospective English Teacher s of 
Se condary Schoolstt , The English Leaflet , Ne\"l Engla nd 
Association, Number 301, March, 1935. 
18. Paul, Henry G., Chairman, "Preparation of High School 
Tea chers of English", Tllinois Association of 
Teachers of English Bulletin, Volume 7, February 15, 
1915. 
19 . Smith , Dor a V., Chai rman , "Curriculum Study of the 
National Council of Tea chers of English", The English 
Journal, Volume 36 , February, 1947. 
' ' 
59 
20. Thomas, Charles Swain, Chairman, "The Training of English 
Teachers", English Leaflet , Number 117, New Engl and 
Association of English", April , 1914. 
GENERAL SUBJECTS : 
21 . Coale, Willis Branson , The Pr ofessional Needs of Teachers 
of English, Contributions to Education , Number 334 , 
New York ; Tea chers College Columbia University, 1928. 
22. Commission on the English Curriculum of the Nationa l 
Council of Teachers of English, The nglish Language 
Arts, Appleton-Century- Crofts, Inc., Ne v'l York , 1952. 
23. LaBr ant, Lou , We Teach English, Harcourt , Bra ce, and 
Company , New York , 1951 . 
24. Smith, Dora V., Evaluating Instruction in Se condary 
School English, English Monograph; Number 11, 
Chicago, Nationa l Council of Teachers of English, 1941. 
25. Spears , Harold, The High School for Today, American Book 
Company , Boston, 1950 . 
26 . Thomas , Charles Swain, The Teaching of English in the 
Secondary School, Houghton-Mifflin Company , Boston, 
1917. 
60 
APPENDICES 
APPENDIX A 
State Superint endent of Instruct i on 
St ate Department of Educat i on 
Providence 3, Rhode Is l a nd 
Dea r Sir: 
R. F. D. /11 
Keene , New Hampshire 
August 10, 1954 
Under t he direct ion of Dr. M. Agnell a Gunn, Professor of 
English Education at Boston University, we are conduct ing a 
j ob analysis of English t eachers in Rhode Is l and . As yet 
vre have been unable to pro cure a listing of secondary English 
tea chers in your state. 
Dr. Gunn ha s suggested tha t we conta ct you in order to 
obta in a r ecent listing of t ea chers of secondary Znglish in 
Rhod e Isla nd . 
Tfle v-mul d appre ci a t e this a t your earliest convenience . 
Tha nk you for your cooperation. 
Sincer ely yours, 
J anet Joslin , Ali ce Chorebania n 
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APPENDIX B 
Ivlrs. Ruth Craig 
9 Prospect Street 
Peterborough, New Hampshire 
Dear Mrs. Cra ig: 
R. F . · D. ;tl 
Keene, New Hampshire 
August 10, 1954 
Under the direction of Dr. M. Agnella Gunn, Professor of 
English Education a t Boston University, we a re conduct ing a 
job a na lysis of English t eachers in New Hampshire. 
He would like to thank you for making avai l able your 
re cent listing of the t ea che rs of se condary English in the 
s t ate of New Hampshi re. 
VJe ·would appre ciate it if you w·ould send to us info rmation 
con cerning the New England Associa t ion of Tea chers of English. 
Thank you fo r y our ass istance. 
Sincerely yours, 
J anet Joslin, Alice Chorebanian 
,•. 
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APPENDIX C 
Box 131 
Salem Depot 
New Hampshire 
Dear Teacher of ~nth-grade English: 
W.ould you be kind enough,~~ p:lease,~~ to coop;ermte wJ.th us in am 
important study of the responsibilities of teachers of te~th­
grtxde E:hglish in New England? ,4s graduate students in En@lish 
Education~ we are making this, analysis under the directiol l of 
Dro Mo Agnella Gunn, Professor of English Education at Boston 
Universityo 
The enclosed ~eationnaire asks mainly three basic 
questionsg the answers to ~hich we can obtain only from you. 
lo ~hat does your position as a full-time (or 
part-time) teacher of tenth-grade Engliah 
entail? 
~o ~hat is your reaction to your preparation 
for teaching English~ 
3• What recommendations would you make regarding 
the prep;aration of future teachers of English? 
We are not asking you to identify yourself, nor your ~chool, 
nor . your location. For your convenience in replying, we ~ve 
enclosed a stamped~ self-addressed envelope. W.e would. grr atly 
appreciate your answer by F'ebruary 25 11 1955. 
· · We will be happy to send you a copy of the results of the 
study if you write us at the above mddress;. 
S.':incerely youra, 
Janet JoS>lin 
Alice Ghorebanian 
APPENDIX D 
~ JOB ANAL~I& OF T~CHING TENTH GRAD& ENGLISH 
1
IN 
MAliNEll NEW HAMPSHIRE$ VERMONT 9 AND RHODE ISLAND 
-- ---
PART I 
--
Please indicate information concerning your profe ssional 
t eaching load in the spaces bel ow. 
TEACHING SDHEDULE. 
PERIOD I TI III TV --v ---wr v_n VIII . 
Course 
'F.l.tle 
.. 
Number or 
I Pupils. 
Grade Level 
MeE;l tings; per 
VJ;'eek 
1 $ l ·pproxima tely wJha t percentage of time do you allo~ to the 
different phases of Language Arta in your total t nth-grade 
Ehglia h program~ 
'Reaching of~ 
R.eading Skills; ---~ 
_______ Literature; 
____ W.:ri ting; Speaking;; 
----
Listenin • 
----· 
2o Please indicate briefll the content of each tenttl-grade 
English course listed ~n the teaching schedule a ove. 
JOB ANALYSIS OF TEACHING OF ENGLISH 
PART II 
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I. G ·NERAL INFORMATION 
-l -.. Marj_tal s ,ta tus and S.ex (Indicate by a cheek.): 
Malle 
------------------~Female 
Married --------------~Single 
2 Organization of local school system: 
__________ Junior High S.:Chool (Grades 7-8) 
------------Junior High 3ehool {Grades 7-9) 
___________________ s:.enior High Sehool (Grades 9-12.)) 
------------.senior High S:Cbool {Grades 10-12) 
-----------~Regional 3chool (Grades 7-12) 
3 .&pproximate pupil enrollment in the tenth---grade · • 
-----
IIo P OFESSJIONA;L INFORMATION 
4 Educational preparation beyond high school -(P'lease indicate 
your degree or certificate and the name of the institution 
from which this has been obtained and your major and minor 
fields in college.}: 
Degree or 
aertificate Institution Major Minor 
Please check (.t) any of the following courses you have 
had; check (/~); those in which you have had more than the 
basic wor~ 
4\CADEMI C c·OURSE& 
___ Composition (beyond Freshmen) 
4roerican Literature 
---~English Literature 
S:.hakespeare ----~World Literature 
. "··Con:~emporary Literature 
______ Poetry 
Drama 
----:Novel 
___ Tbe English Language 
_____ Literary Criticism 
Literature for Young Adults 
-----~E)ech ---~Modern English Grammar 
OTHER AREAS> OF STUDY 
IN ENGLlSE 
PROFES5IONAL COURaES 
____ supervi sed Tee.ching 
Teaching of English 
----Teaching of Reading 
---~Teaching of Writing 
Teaching of Speech 
----~udio-Visual Aids 
6. Foreign l anguages, you have studied at l eaat two yea,rs, or 
in which you have conversa tional proficiency~ 
Latin ----------~--------;French 
S>panish ------------------~Italian 
_______________ o her 
German -----G·~~eek 
~Qmments~-------------------------------------------+-----
1 
Pl ease indica te t he titles of any courses taken 
l as t five years . 
8 o Teac hing experience~ Please indicate by a check (~}.; 
(a) your tota l experience in teaching; and (b) yo~ 
experienc e in teaching English. 
the 
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(a) -Tota l Teac hing EXperience (b) Experi~nce in English 
I --------------~ One to five years ~------------~Five to ten yeara 
--------------~Ten to fifteen years 
________________ .More t han fifteen years 
S:S. l ary and .A-dditional Compens:ation~ 
(a) Plea se i ndica te by a check {~~ the range of 
teaching s a l ar y. 
under 2-UOO 
-~=2000-2399 
-~-2400-2999 
--~·3000-3399 
3400..;.3999 ~-~4-000-4399 
--~over 4400 
(b ) Addit iona l compensa tion for coaching or extra 
curricular activitiesi 
Activity ctompensation; 
I 
III. OPINIONS AND REACTIONS 
prese_nt 
10. Pl ease indica te by a check your peraonal reaction to your 
present professional loa dg 
I consider my loa d to be~ ____ light ~ 
--=heavy$ 
~---reaaonable; 
___ extremely hea;vy. 
IV. 
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1 o ~hat is your evaluation of your preparation for teaching 
English? 
(a) In what areas of your present teaching do you feel 
you have your strongest preparation'l' 
1. 
2'. 
3· 
(b) In WJhat areas of your present teaching do you fee:l 
less well prepared'? 
1 • On the basis of your experience as a teacher of English, 
what recommendations would you make concerning the 
preparation of future teachers of English? 
(a) 0.'<:lurses you believe should be included in the 
preparation of teachers of English. 
1. 
2. 
3. 
(b) Other suggestions regarding their preparation. 
DITIONAL DATA 
kre you now following a Language Arts Curriculum Guide or 
c·ourse of S>tudy? If answer is lllyes":, please indicate date. 
_____ Yes (Date ________________ ); No 
----
To what professional organizations do you now belong'l 
APPENDIX E 
FOLLOW-UP POSTAL CARD 
Ma r ch 15, 1955 
Dear Tea cher of Tenth- Gra de English: 
Recent ly you received a copy of a que s tionna ire 
concerning a job ana l ysis of t ea ching t enth-grade 
English. 
In order to make our s tudy va lid, we Nould 
appr eciate your co ·- ope ration in returning the 
necessar y informat ion . 
If you have a lready answered, pl ease ignore 
this ca rd. 
Sincerely yours , 
J anet Joslin 
Alice Chor ebani an 
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